Ha sido retirado por los editores debido al uso inadecuado de trabajos previamente publicados

Revista de Formacion e Innovacién Educativa Universitaria. Vol. 5, N° 4, 209-215 (2012)

Utilities of CLIL methodology in the classroom

Antonio Daniel Juan Rubio! e Isabel Maria Garcia Conesa?

Centro Universitario de la Defensa San Javier — UPCT. Centro Universitario de |
Defensa, Base Aérea de San Javier. C/ Coronel Lopez Pefa, s/n. 30720 Santiago de |
Ribera (Murcia). E-mail: 'antonio.juan@cud.upct.es, *isabelmaria.garcia@cud.upct.es.

Resumen: El trabajo que a continuacion presentamos pretende ser u
la hora de explicar y analizar en qué consiste la metodologia CLIL (por sus si
en inglés) en la enseflanza actual en Espafia, y muy especialmente centrand s
en el ambito de la enseflanza secundaria. Simplemente ojean art@o, se
puede hacer el lector una idea aproximada de que e mente la
metodologia CLIL, qué significa, y sobre todo sus ulteriorggmi es en las
situaciones diarias de clase.

Por tanto albergaremos a lo largo de la presenta efinicion de Ia
metodologia CLIL, a qué tipo de situaciones educativas referencia y va
destinada, y sobre todo, a su posterior uso en | se a'*omo las razones para
su implementacion y desarrollo, sobre todo en E

Palabras clave: metodologia CLIL da¥a, enfoque dual, aprendizaje
simultdneo, organizacion escolar.

Title: utilities of CLIL methodology in the classroom

present focuses on the implications and
t-day teaching in Spain, especially within
. By merely skimming out this paper we will
of what exactly CLIL is, what it means, and
S in everyday teaching situations.

Abstract: The essay
uses of CLIL methodologi
the scope of secondary
manage to get an a
besides, its furtherj

r

We will herebyisb e proper definition of CLIL methodology, what sort of
educativre§it ns efers to, and above all, the keys to its further use in
classroo ‘ easons for its implementation and development, especially in

Spain
¥ CLIL methodology, secondary, dual focus, simultaneous learning,
setting.

. Introduction

n the last decade, CLIL (Content and Language Integrated Learning) has
undergone a rapid development in the Spanish scenario. This is the result of a
commitment with the European policies aimed at fostering plurilingualism and a
growing awareness of the need to learn foreign languages.

In the Spanish scenario, CLIL programmes are being implemented in
mainstream schools quite frequently with direct support from educational
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authorities. The different models vary significantly from one region to another,
but can be divided into two main contexts:

- Monolingual communities where Spanish is the official language.

- Bilingual communities where Spanish is the official language together with
another co-official regional language, both of which are compulsory at non-
university levels.

Therefore, increasing priority has been given to CLIL as the best way to foste
multilingualism, one of the aims of European educative policies. This is o f th
reasons why support for CLIL has witnessed such increase in the last in
Spain. CLIL is consolidating as a trend in the education systems, whic
attempting to confirm to the new demands of our globalised society.

2. CLIL Methodology ‘

CLIL stands for Content and Language Integrated Ing. refers to
teaching subjects such as science, history and geograp deMts through a
foreign language. This can be by the FL teacher using c cular content or
the subject teacher using English as the language of ins Pn. Both methods
result in the simultaneous learning of content Engligh. The term CLIL was
coined by David Marsh, University of Jyva i&nd: "CLIL refers to
situations where subjects, or parts of subject ught through a foreign
earning of content and the
simultaneous learning of a foreign lang&gge' sh, 1994).

However, CLIL methodological approac hich could be said to be an
European version of the American CBI, has ®€en practised for many years, from
the Babylonian era to the early when bi-lingual education was introduced
in many schools around here are many ways of describing the
characteristics attributed t3

QW teenagers to use another language naturally,
D A get about the language of instruction and only
s is usually done through putting aside some time
rning subjects or special modules through another
t in the class there are two main aims, one related to
or theme, and one linked to the language.

CLIL offers opportunitig
in such a way that they !
focus on the learni
in the school w
language. This

the subje‘ t

h&Pe been found with very different CLIL types, and it is clear
unt of CLIL can go a long way towards improving a teenager’s
ness, and capability to learn both other languages, and other

ge and communication are one of the most complicated aspects of
behaviour. Our desire to measure success in terms of exam results,
is a basic part of school culture, sometimes blinds us to other learning
qualities which can be highly advantageous for any person.

hu

Rather we should use the language as a tool for communication and learning
as early a point as possible. Experience of CLIL can make this possible. It can
nurture a youngster’s feel good attitude as they see that successes can be
achieved, and that the road towards improvement and development is open to
them.
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We often undermine our child’s ability to learn languages. The brain offers
enormous capacity for languages. If a child learns different languages, this will
develop the thinking processes within the brain itself.

What we need to realise is that the ability to use different languages, even to
a modest extent, can have a positive impact on the youngster’s thinking process.
CLIL does not only promote linguistic competence. Because of the differen
thinking horizons which result from working in another language, CLIL can als
have an impact on conceptualization, literally how we think.

Being able to think about something in different languages can en our
understanding of concepts, and help broaden our conceptual mapping r
This allows better association of different concepts and helps the learner
towards a more sophisticated level of learning in general.

In CLIL methodology, we provide a situation in which the a f*child
is on some form of learning activity which is not the language what we

are doing is providing the opportunity to learn to think j ng e, not just
learn about the language itself as the major learning fo

Although bilingual immersion programmes have been
methodology is related to CBI, which started 44 Canad d USA in mid XX
century. But what it is relevant at this point is e‘al focus on language
and content on the one hand, and the concern unication, cognition and
culture on the other are original of Europ LI emmodology.

a

centuries, CLIL

However, these educational opport very often been restricted to
small groups of youngsters who had been p to join the socio-economic and
political elites of a society. This would ha eflected a view that only certain

people are capable of benefiting fgmaaadditional language learning.

CLIL offers us all an ogport
provides all adolescents,

opportunity to acquire an

dismantle such legacies of the past. It
of social and economic positioning, the
dditional languages in a meaningful way.

Another important gsp at CLIL classrooms always have children with
mixed abilities in t not only the additional language, but also other forms
of knowledge an key part of CLIL methodology requires that children
use the langu C with each other during the lessons so that they learn

[l children can benefit from CLIL, not just those that we think
anguages.

from eac‘)th

of as bein

ase with education in general, parents need to be involved with
ss, offering whatever support is possible and relevant. The key
can be summed up as take an active interest, not just at the
of CLIL or at the end, but through the process.

” The utilities of CLIL in the classroom

CLIL methodology has certain utilities for its use in the classroom. Among
others, we can cite the three principal ones following David Marsh (2002): it
increases the use of a second language without increasing the amount of time
spent in the classroom; CLIL has a dual focus and this affects the methodology
used in the classroom; CLIL motivates students in a way an ordinary language
class might not.
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Most CLIL classes involve the use of two languages, the majority language and
the CLIL language. This is one reason why this CLIL approach is called integrated
because of the integration of the focuses on language and subject matter as well
as the promotion of integrated curricula. Often the main issues are given in the
first language and then learning activities are carried out in the additional
language.

It has also been found that some of the most suitable CLIL teachers are thos
who speak the majority language as their first language, and the CLIL languag
as a second language. This is particularly important when dealing witlgawoun
children because these teachers are often sensitive to the ways childre in
the first language, and are familiar with the points of transference which
about from using the CLIL language.

CLIL is carried out in one language, but combine with the u e I‘uage
of the larger environment. A major outcome of CLIL is to not only
competence in these two languages, but also nurture a ite towards
language learning in general.

So very often the CLIL language will only be a platfor ch the teenager
may take an interest in other languages and culfures as f the child has a
home language which is not the language of t ider gmvironment, then CLIL
can lead to an even greater appreciation of that ﬁage.

1. It increases the use of a second la out increasing the amount of
time spent in the classroom.

The European Commission has defined L as: “Content and Language
Integrated Learning (CLIL), in which pupils ®arn a subject through the medium
of a foreign language.” "It [C vides exposure to the language without
requiring extra time in the gurri

This promotes an app
objectives is clearly educ
and the other is ad
because in the Eur

a twin set of objectives. One of these
learn subject content and a foreign language)
- no extra time is needed. This is important
il Resolution in 1995 it was stated that,

.all EU citizegs, time they leave compulsory schooling, should be able
to speakw uag ther than the mother tongue”.

This is
majo
Iearn

gh the use in CLIL. Instead of studying Geography in the
e, do it in a foreign language. As long as it works, the pupils
subJect concepts and skills, but increase contact time with the
ge — crucial consideration in the improvement of attainment levels.

has a dual focus and this affects the methodology used in the

“CLIL refers to situations where subjects, or parts of subjects, are taught through a foreign
language with dual-focused aims, namely the learning of content, and the simultaneous
learning of a foreign language" (Marsh, 2002).

Through CLIL-type practice, one learns [subject] content while at the same
time learning a foreign language. David Graddol wrote that CLIL is:

“...an approach to bilingual education in which both curriculum content (such as science or
geography) and English are taught together. It differs from simple English-medium education
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in that the learner is not necessarily expected to have the English proficiency required to
cope with the subject before beginning study” (Graddol, 2006).

Graddol suggests that a powerful element of CLIL is its role in the
improvement of language skills, and that pupils do not necessarily need a
particularly high level of foreign language attainment to participate on a CLIL
programme. How is this possible?

e Because the teachers will have to adjust their methodology to ensure tha
the students were understanding the content.

e Teachers would not be able to simply ‘transmit’ the content, assu that
their audience understood. They would have to think of other mean
work, tasks, etc) which would result in an increase of the skill-based focus o
learning.

e The educational materials and resources would also ef&t this
approach.

e The pupils would be learning language that was a ocused on,
and related to, the subject matter that they needed to |

an approach for

e CLIL is not confined to higher-achieving stydents. It
the elite. It fits in perfectly with a mixed-ability sopr‘

These points are all desirable, in education . Ensuring that students
understand the content, reducing teac Ik r&@asing the focus on skills,
influencing publishers to do likewise an g students to learn language items
that are always contextualized, always Tunc necessary in the classroom -
sound good at any level of curricular discour

central component of the (g ge. David Graddol said something similar in
his book “English Next”, alked about the world now viewing English not
so much as a languag

tion, and it lies at the heart of the educational and
social change th n place since the development of the Internet and the
parallel growt gl zation. As English becomes an essential add-on to any
curricula g e around the world, it is moving into a position where it
becomgs icc®hat pupils learn in order to do something else.

CLI

This is a crucia

ith ,I® ‘dual-focused’ aims, encapsulates perfectly this post-modern,
of the English language. CLIL also seems to contribute to a key
our times - namely ‘motivation’. How does CLIL motivate more than
ventional approaches? Some possibilities:

it provides reasons for learning and improving the foreign language level,
ause the understanding of the subject content is compulsory

e it focuses on and assesses the subject content, so the learner is not being
assessed on his/her mastery of the Past Simple (for example) but rather his/her
ability to use it in the appropriate places

e it gives students a feeling of real achievement. They are coping with, and
talking and writing about, complex material in the foreign language.
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4. Conclusions

We are entering a new era on the development of content and language
integrated learning. Over the last two decades there has been an explosion of
interest in CLIL in Europe and especially in Spain as many teachers, learners,
parents, researchers, and policy-makers have realised the potential of CLIL.

CLIL also brings with it complex challenges which focus on the growth
effective pedagogies and the professional development of teachers wh
understand how to question their teaching, experiment with new approaches an
put these into practice in their classrooms.

Moreover, for CLIL to be justifiable within a regular curriculum there is a
for rigorous on-going planning, monitoring and evaluation with clear goals
expectations. Implementing CLIL provides an opportunity eac
learners to collaborate with other stakeholders in order to un
complexities and implications of using languages as effective | oIs

and
r the

Spain is rapidly becoming one of the European lea ractice and
research. The richness of its cultural and linguistic di S Ied to a wide
variety of CLIL policies and practices which provide us ny examples of
CLIL in different stages of development that app to contexts both

within and beyond Spain.

onomous community of
y offered in English (as the
ench and in German, which is
least in Spain. More detailed

Finally, it is worth mentioning the ca
Andalusia where the CLIL methodolog
common language used worldwide) b
quite innovative and uncommon to find o
information can also be found at the followi

http://www.juntadeandalucia. cacion/webportal/web/aicle/
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